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INTRODUCTION

The reading and written composition sections of the TAKS English language arts test are based on
three thematically linked reading pieces, called a “triplet”—a literary selection, an expository
selection, and a visual representation. The test includes two performance tasks: three short answer
reading items and a written composition. The literary and expository selections are published pieces,
and the visual representation is a created piece, although it may include some published elements,
such as photographs. Using published selections on TAKS makes the assessment more authentic and,
therefore, a more valid and reliable measure of student learning in reading at the high school level.

Short Answer Items

The three short answer items on each test assess two skills. First, students must be able to generate
clear, reasonable, thoughtful ideas or analyses about some aspect of the published literary and
expository selections. Second, students must be able to support these ideas or analyses with relevant,
strongly connected textual evidence.

On each test one short answer item is based on the literary selection only (Objective 2), one is based
on the expository selection only (Objective 3), and one is based on students’ ability to connect the
literary and expository selections (also Objective 3). Short answer items are not used to measure
Objective 1, since this objective focuses on basic understanding.

Objective 2
The student will demonstrate an understanding of the effects of literary elements and
techniques in culturally diverse written texts. :

To appreciate the literature they read in high school, students must develop an understanding of
the literary elements that are at the heart of all stories. This understanding must go beyond mere
identification to encompass the ways in which the parts of a story, singly and in combination,
contribute to its overall meaning. Students must also understand the ways in which an author
uses literary techniques and language to craft a story. In short answer items assessing
Objective 2, students must write a short response analyzing how literary elements, literary
techniques, or figurative language function in a story.

Objective 3
The student will demonstrate the ability to analyze and critically evaluate culturally diverse
written texts and visual representations.

To read well at the high school level, students must go beyond their initial understanding or
impressions of a selection. Students must be able to develop their own interpretations, make
thoughtful judgments about what they read, examine how a selection relates to their own lives,
and find meaningful connections across parts of a single selection or between two selections.
Students must also be aware of the way an author crafts a selection. An author’s purpose for
writing, organizational decisions, point of view or attitude toward the subject, and unique use of
language all affect the way a reader reads and understands a selection. In short answer items
assessing Objective 3, students must write a short response analyzing or evaluating some aspect
of the expository selection or some aspect of text common to or based upon both selections.

TAKS short answer items are holistically scored on a scale of O (insufficient) to 3 (exemplary). For
each score point, this scoring guide presents the rubric as well as four student responses with
explanatory annotations. Using this scoring guide will help you to better understand not only your
students’ reading development but also the strengths and weaknesses of your school’s reading
program.



Written Composition

Writing is a life skill. As students move from grade to grade, writing skills are critical for academic
progress. Students who have difficulty putting their thoughts into writing struggle to succeed in social
studies, science, and many areas other than English language arts. Because good writing requires
good thinking, the act of writing helps students learn to clarify their thoughts and focus their ideas.

The writing prompt is thematically linked to the three reading selections. In this way, students have a
built-in context that they may draw from as they plan their compositions. Note, however, that while
students may include an analysis or reference to one or more reading selections, this is not a
requirement. Students may respond to the prompt in any way they choose.

The composition section of the TAKS English language arts test assesses the knowledge and skills
grouped under Objectives 4 and 5. Objective 4 focuses on the quality of the composition’s content,
while Objective 5 focuses on how clearly and effectively the student communicates his or her ideas.
These objectives are inextricably linked because good writing must be both substantial and
mechanically sound.

Objective 4
The student will, within a given context, produce an effective composition for a specific
purpose.

The ability to communicate thoughts and ideas through writing helps students become
successful, not only in school but throughout their lives. In order to communicate effectively,
students must organize and develop ideas in a logical, coherent, and interesting manner that is
easy for the reader to follow and understand. Objective 4 tests each student’s ability to produce
an organized and well-developed composition in response to a prompt. The prompt is worded so
that students have broad latitude in crafting an individual response. Students can use any
organizational strategy that allows them to write an effective piece—they can write a story, a
description, a philosophical piece, an expository piece, a response to reading—or they can
combine approaches. However students choose to respond, it is important that the composition
they write is uniquely theirs—that it is authentic and represents their best thinking and writing.

Objective 5

The student will produce a piece of writing that demonstrates a command of the
conventions of spelling, capitalization, punctuation, grammar, usage, and sentence
structure.

To write well, students must be able to apply the conventions of the English language. First,
when students write a composition, they are able to follow the rules of correct capitalization,
punctuation, spelling, grammar, usage, and sentence structure. Second, they are able to write
effective sentences and use words and phrases that enhance the reader’s understanding of their
ideas. Although students are not expected to produce absolutely error-free writing on the test,
they are expected to write as clearly and correctly as possible. The stronger the writing
conventions are, the more likely it is that students will be able to produce an effective
composition.

TAKS compositions are holistically scored on a scale of 1 (ineffective) to 4 (highly effective). For
each score point, this scoring guide presents the rubric as well as four student compositions with
explanatory annotations. Using this scoring guide will help you to better understand your students’
writing development and the strengths and weaknesses of your school’s writing program.



The Miraculous Phonograph Record

by William Saroyan

Sometime soon after I was 13 years old in 1921 I rode My notes about what I am
home from the heart of Fresno with a wind-up Victor reading
phonograph under my arm, hitched above my hipbone, and
one Victor record. On a bicycle, that is.

The bicycle went to pieces from the use I gave it as a
Postal Telegraph messenger.

The phonograph developed motor trouble soon after my
first book was published; and while I was traveling in
Europe for the first time, in 1935, it was given to the
Salvation Army.

But I still have the record, and I have a special fondness
for it.

The reason I have a special fondness for it is that
whenever I listen to it, [ remember what happened when 1
reached home with the phonograph and the record.

The phonograph had cost ten dollars and the record 75
cents, both brand-new. I had earned the money as a
messenger in my first week of work, plus four dollars and
twenty-five cents not spent.

My mother had just got home from Guggenheim’s,
where, judging from the expression on her face, she had
been packing figs in eight-ounce packs, which I knew was
the weight and size that was least desired by the packers,
because a full day of hard work doing eight-ounce packs, at
so much per pack, meant only about a dollar and a half, or
at the most two dollars, whereas, if they were packing four-
ounce packs, they could earn three and sometimes even
four dollars which in those days was good money, and
welcome, especially as the work at Guggenheim’s, or at any
of the other dried-fruit packinghouses such as Rosenberg’s
or Inderrieden’s, was seasonal, and the season was never
long.

When I walked into the house, all excited, with the
phonograph hitched to my hip, my mother gave me a look
that suggested an eight-ounce day. She said nothing,
however, and I said nothing, as I placed the phonograph on
the round table in the parlor, checked it for any accidents to
exposed parts that might have happened in transit, found
none, lifted the record from the turntable where the girl in
the store had fixed it with two big rubber bands, examined
both sides of it, and noticed that my mother was watching.
While I was still cranking the machine, she spoke at last,
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softly and politely, which I knew meant she didn’t like the
looks of what was going on. She spoke in Armenian.

“Willie, what is that you have there?”

“This is called a phonograph.”

“Where did you get this phonograph?”

“I got 1t from Sherman, Clay, on Broadway.”

“The people at Sherman, Clay—did they give you this
phonograph?”

“No, I paid for it.”
“How much did you pay, Willie?”
“Ten dollars.”

“Ten dollars is a lot of money in this family. Did you find
the ten dollars in the street perhaps?”

 “No, I got the ten dollars from my first week’s pay as a
Postal Telegraph messenger. And 75 cents for the record.”

“And how much money have you brought home for the
whole family—for rent and food and clothing—out of your
first week’s pay?”

“Four dollars and twenty-five cents. My pay is fifteen
dollars a week.”

Now, the record is on the machine, and I am about to
put the needle to the revolving disc when I suddenly notice
that I had better forget it and get out of there, which I do,
and just in time too. The screen door of the back porch
slams once for me, and then once for my mother.

As I race around the house, I become aware of two
things: (1) that it’s a beautiful evening, and (2) that Levon
Kemalyan’s father, who is a very dignified man, is standing
in front of his house across the street with his mouth a
little open, watching. Well, he’s an elder at the First
Armenian Presbyterian Church; he isn’t from Bitlis, as we
are; he’s not a Saroyan, and this sort of thing comes as a
surprise to him. Surely Takoohi Saroyan and her son are
not racing around their house for exercise, or in an athletic
contest of some kind, so why are they running?

In a spirit of neighborliness I salute Mr. Kemalyan as I
race to the front porch and back into the parlor, where I
quickly put needle to disc, and hurry to the dining room,
from whence I can both witness the effect of the music on
my mother, and, if necessary, escape to the back porch, and
out into the yard again.

The music of the record begins to come from the
machine just as my mother gets back into the parlor.

My notes about what [ am
reading
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For a moment it looks as if she is going to ignore the
music and continue the chase, and then suddenly it
happens—the thing that makes the record something to
cherish forever.

My mother comes to a halt, perhaps only to catch her
breath, perhaps to listen to the music—there’s still no way
of telling for sure.

As the music moves along, I can’t help noticing that my
mother either is too tired to run anymore or is actually
listening. And then I notice that she is very definitely
listening. I watch her turn from the chase to the machine. I
watch her take one of the six cane chairs that have
remained in the family from the time of my father, from
1911, and move it to the round table. I watch her sit down.
I notice now that her expression no longer suggests that
she is tired and angry. I remember the man in the Bible
who was mad and was comforted by somebody playing a
harp. I stand in the doorway to the parlor, and when the
record ends I go to the machine, lift the needle from the
disc and stop the motor.

Without looking at me, my mother says, this time in
English, “All right, we keep this.” And then in softly spoken
Armenian, “Play it again, I beg of you.”

I quickly give the crank a few spins and put needle to
disc again.

This time when the needle comes to the end of the
record my mother says, “Show me how it’s done.” I show
her, and she starts the record a third time for herself.

Well, of course the music is beautiful, but only a
moment ago she had been awfully mad at me for what she
had felt had been the throwing-away of most of my week’s
wages for some kind of ridiculous piece of junk. And then
she had heard the music; she had got the message, and the
message had informed her that not only had the money not
been thrown away, it had been wisely invested.

She played the record six times while I sat at the table
in the dining room looking through a small catalogue of
records given to me free of charge by the girl at Sherman,
Clay, and then she said, “You have brought home only the
one record?”

“Well, there’s another song on the other side.”

I went back to the machine, turned the record over, and
put it in place.

“What is this other one?”
“Well, it’s called ‘Song of India’. I've never heard it. At

My notes about what I am
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the store I listened only to the first one, which is called
‘Cho-Cho-San’.”

“What is the meaning of that—‘Cho-Cho-San’?”

“It’s just the name of the song, I guess. Would you like
to hear the other one, ‘Song of India’™?”

“I beg of you.”

Now, as the other members of the family came home,
they heard music coming from the parlor, and when they
went in they saw the brand-new phonograph, and my
mother sitting on the cane chair, directly in front of it,
listening.

Why wouldn’t that record be something I would want to
keep as long as possible, and something I deeply cherish?
Almost instantly it had won over my mother to art, and for
all I know marked the point at which she began to suspect
that her son rightfully valued some things higher than he
valued money, and possibly even higher than he valued
food, drink, shelter and clothing.

A week later she remarked to everybody during supper
that the time had come to put some of the family money
into a second record, and she wanted to know what was
available. I got out the catalogue and went over the names,
but they meant nothing to her, so she told me to just go to
the store and pick out something hrashali, the Armenian
word for “miraculous,” which I was happy to do.

Now, as I listen to the record again, 42 years later, and
try to guess what happened, I think it was the banjo beat
that got my mother, that spoke directly to her as if to one
long known, deeply understood, and totally loved; the banjo
chords just back of the clarinet that remembered
everything gone, accepted everything present, and waited
for anything more still to come, echoing in and out of the
story of the Japanese girl betrayed by the American sailor,
the oboe saying words and the saxophone choking on
swallowed emotion: “Fox Trot (On Melodies by G. Puccini,
arranged by Hugo Frey) Paul Whiteman and His
Orchestra. 18777-A.

After that, whenever other members of the family
attacked me for some seeming eccentricity, my mother
always patiently defended me until she lost her temper,
whereupon she shouted, “He is not a businessman, thank
God.”

Reprinted by permission of the Trustees of Leland Stanford Junior University.
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Letter That Changed My Life

by Dennis Smith

Photo coey of © CORBIS.

I was not yet 30 years old and was
working as a firefighter in the South
Bronx’s Engine Co. 82, probably the
world’s most active firehouse at the time.
It was warm and sunny, the kind of
leisurely Sunday that brought extra
activity to the neighborhood and to its
firefighters. We must have had 15 or 20
calls that day, the worst being a garbage
fire in the rear of an abandoned building,
which required a hard pull of 600 feet of
cotton-jacketed hose.

Between alarms I would rush to the
company office to read Captain Gray’s copy
of the Sunday New York Times. It was late
in the afternoon when I finally got to the
Book Review section. As I read it, my blood
began to boil. An article blatantly stated
what I took to be a calumny—that William
Butler Yeats, the Nobel Prize-winning

light of the Irish Literary Renaissance,
had transcended his Irishness and was
forever to be known as a universal poet.

There were few things I was more
proud of than my Irish heritage, and ever
since I first picked up a book of his poems
from a barracks shelf when I was in the
military, Yeats had been my favorite Irish
writer, followed by Sean (’Casey and
James Joyce.

My ancestors were Irish farmers,
fishermen and blue-collar workers, but as
far as I can tell, they all had a feeling for
literature. It was passed on to my own
mother, a telephone operator, who hardly
ever sat down without a book in her
hands. And at that moment my own
fingernails might have been soiled with
the soot of the day’s fires, but I felt as
prepared as any Trinity don to stand up in
the court of public opinion and protest. Not
only that Yeats had lived his life and
written his poetry through the very
essence of his Irish sensibility, but that it
was offensive to think Irishness—no
matter if it was psychological, social or
literary—was something to be
transcended.

My stomach was churning, and [
determined not to let an idle minute pass.
“Hey, Captain Gray. Could I use your
typewriter?” I asked.

The typewriter was so old that I had to
use just one finger to type, my strongest
one, even though I could type with all ten.
I grabbed the first piece of clean paper I

B see Letter, page 2
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could find—one that had the logo of the
Fire Department of the City of New York
across the top—and, hoping there would
be a break in the alarms for 20 minutes or
so, wrote out a four-paragraph letter of
indignation to the editor of the Sunday
Book Review.

Throughout his poetry, I postulated,
Yeats yearned for a messiah to lead
Ireland out from under the bondage of
English rule, and his view of the world and
the people in it was fundamentally Irish.

Just as I addressed the envelope, the
final alarm of my tour came in, and as I
slid down the long brass pole, I felt
unexpectedly calm, as if a great rock had
been purged from the bottom of my
stomach.

I don’t know why I felt it my obligation
to safeguard the reputation of the world’s
greatest poet, at least next to Homer and
Shakespeare, or to inscribe an apologia for
Irish writing. I just knew that I had to
write that letter, in the same way a priest
has to pray, or a musician has to play an
instrument.

Until that point in my life I had not
written much of value—a few poems and
short stories, the beginning of a coming-of-
age novel. I knew that my writing was
anything but refined. Like a beginning
artist who loves to draw, I understood that
the more one draws, or writes, or does
anything, the better the end result will be,
and so I wrote often to better control my
writing skills, to master them. I sent some
material to various magazines and reviews
but found no one willing to publish me.

It was a special and unexpected
delight, then, when I learned something
I'd written would finally see print.
Ironically it wasn’t one of my poems or

short stories—it was my letter to the
Times. I suppose the editor decided to
publish it because he was first attracted by
the official nature of my stationery (was
his staff taking smoke breaks out on the
fire escape?), and then by the incongruity
of a ghetto firefighter’s using words like
messianism, for in the lines below my
letter it was announced that I was a New
York City firefighter. I'd like to think,
though, that the editor silently agreed
with my thesis.

I remember receiving through the fire
department’s address about 20
sympathetic and congratulatory letters
from professors around the country. These
letters made me feel like I was not only a
published writer but an opinion maker. It
was as if [ was suddenly thrust into being
someone whose views mattered.

I also received a letter from True
magazine and one from The New Yorker,
asking for an interview. It was the latter
that proved momentous, for when an
article titled “Fireman Smith” appeared in
that magazine, I received a telephone call
from the editor of a large publishing firm
who asked if I might be interested in
writing a book about my life.

I had little confidence in my ability to
write a whole book, though I did intuit
that my work as a firefighter was a worthy
subject. And so I wrote Report from Engine
Co. 82 in six months, and it went on to sell
two million copies and to be translated
into 12 languages. In the years that
followed, I wrote three more best-sellers,
and last year published a memoir, A Song
for Mary: An Irish-American Memory.

B see Letter, page 3
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Being a writer had been far from my
expectations; being a best-selling author
was almost unfathomable. How had it
happened? I often found myself thinking
about it, marveling at it, and my thoughts
always came back to that letter to the New
York Times.

For me, the clearest explanation is that
I had found the subject I was searching
for, one I felt so strongly about that the
writing was a natural consequence of the
passion I felt. I was to feel this same kind
of passion when I began writing about
firefighters and, later, when writing about
my mother. These are subjects that, to me,
represent the great values of human life—
decency, honesty and fairness—subjects
that burn within me as I write.

Over the years, all five of my children
have come to me periodically with one
dilemma or another. Should I study
English or art? Should I go out for soccer
or basketball? Should I take a job with this

company or that one?

My answer is always the same, yet
they still ask, for reassurance is a good
and helpful thing. Think about what
you're feeling deep down in the pit of your
stomach, I tell them, and measure the
heat of the fire there, for that is the
passion that will flow through your heart.
Your education and your experience will
guide you toward making a right decision,
but your passion will enable you to make a
difference in whatever you do.

That’s what I learned the day I stood
up for Ireland’s greatest poet.

Reprinted with permission from the July 2000 Reader’s Digest.
Copyright © 2000 by The Reader's Digest Assn., Inc.
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Objective 2 — Literary Selection

29 In “The Miraculous Phonograph Record,” why does
Willie keep the record for 42 years? Support your
answer with evidence from the selection.

11



READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 0 — INSUFFICIENT

In insufficient responses, the student

O may offer an incorrect theme, character trait, conflict, or change

0 may offer a theme, character, conflict, or change that is too general or vague
to determine whether it is reasonable

O may incorrectly analyze a literary technique or figurative expression
O may offer an analysis that is too general or vague to determine whether it is reasonable

O may present only a plot summary

u

may not address the question in any way or may answer a different question
than the one asked

O may offer only incomplete or irrelevant textual evidence

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

12
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Score Point: 0 — Insufficient

This student attempts to address the question, but the idea provided (his first record) is both general and
somewhat inaccurate as the reason Willie keeps the record. In addition, the student provides no textual

evidence.
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Score Point: 0 — Insufficient

In this response the student attempts to explain why Willie keeps the record by offering two ideas
(means a lot to him, marks a landmark in his life) that are too vague to determine whether either one is

reasonable.

Objective 2 — Literary Selection Guide responses are labeled RG-1 through RG-16.
13
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Score Point: (0 — Insufficient

This student attempts to respond to the question but does not address the significance of the record.
Furthermore, the response is inaccurate (saved his money) and vague (the phonograph is simply his
memory).
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Score Point: 0
In this response the student presents an idea that is too general (to remember what he did

when he was young) and offers text that is not relevant to the question (he says that he
wants to keep the records as long as possible).

14



READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

3 may offer a reasonable theme, character trait, conflict, or change but provide only
general, incomplete, or partially accurate/relevant textual evidence or provide no textual
evidence at all

O may offer a reasonable analysis of a literary technique or figurative expression but provide
only general, incomplete, or partially accurate/relevant textual evidence or provide no textual
evidence at all

O may offer a reasonable idea or analysis and may provide textual evidence, but this evidence
is only weakly connected to the idea or analysis

7 may offer accurate/relevant textual evidence without providing an idea or analysis

In addition, partially sufficient responses may be somewhat unclear or vague.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

15
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Score Point: 1 — Partially Sufficient

This student offers a reasonable idea about the character’s reasons for keeping the record (made a
difference...; made his mother more understanding...). However, the student does not provide any
textual support.
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Score Point: 1 - Partially Sufficient

In this response the student offers a general reason why Willie keeps the record for 42 years (a very
memorable moment in his life). The student goes on to provide a text reference (he had a special
fondness for it), which reinforces his attachment to the record but does not explain its significance.

16
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Score Point: 1 — Partially Sufficient

In this response the student presents a reasonable idea of why Willie kept the record for
42 years (it was the very thing that totally changed his relationship with his mother).
However, the student offers a direct quotation (“Now as I listen to the record...”) that
does not support this idea.

RG-8
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Score Point: 1 - Partially Sufficient

This student offers a number of reasonable ideas about Willie’s reasons for keeping the record (changed
the way his mother felt about him...positively influenced and won his mother over...showed her that
Willie had higher values than she thought...later defended Willy for this...). Although the student
makes some general references to the story (won his mother over, later defended Willie) these references
are not clear and specific enough to be considered adequate textual evidence.
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READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

O must offer a reasonable theme, character trait, conflict, or change and support it with
accurate/relevant textual evidence

O must offer a reasonable analysis of a literary technique or figurative expression and
support it with accurate/relevant textual evidence

In addition, sufficient responses must be clear and specific.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.

18
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Score Point: 2 — Sufficient

This student combines a reasonable idea (sentimental value) with a brief paraphrase opened his mother’s

eyes to art) and a direct quotation (“she had got the message...”), which provides clear support for why
Willie keeps the record.
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Score Point: 2 — Sufficient

In this response the student provides relevant textual evidence (“Why wouldn’t that record be

something...I deeply cherish?”’) to support the idea that the record changed his mother’s attitude toward
Willie (became more positive, begins appreciating him more).
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Score Point: 2 - Sufficient

This student presents a reasonable idea of why Willie kept the record for 42 years (it
reminds him of how it changed his mother) and offers a specific synopsis (his mother
went from furious and chasing him to hearing the record and slowly beginning to relax
and enjoy the music) for textual evidence.

Score Point: 2

In this response the student combines analysis (a symbol) with text (Willie rightfully
values some things higher than money) to offer a reasonable idea of why Willie kept the
record for 42 years. The student supports this idea with a relevant synopsis of the
circumstances (even though his family needs the money, he goes out and buys the record)
that bring about this result.
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READING RUBRIC—LITERARY SELECTION
OBJECTIVE 2

SCORE POINT 3 — EXEMPLARY

In exemplary responses, the student

3 must offer a particularly thoughtful or insightful theme, character trait, conflict, or change
and strongly support it with accurate/relevant textual evidence

7 must offer a particularly thoughtful or insightful analysis of a literary technique or figurative
expression and strongly support it with accurate/relevant textual evidence

In addition, exemplary responses must demonstrate the student’s depth of understanding and ability to
effectively connect textual evidence to the idea or analysis.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point: 3 - Exemplary

This student presents a particularly insightful analysis that the record had become a symbol of the bond
between Willie and his mother. This analysis is strongly supported with textual evidence (she began to
suspect that her son rightfully valued some things...she even patiently defended me...) that is effectively

connected to the idea.
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Score Point: 3 - Exemplary

The student’s thoughtful analysis that “a simple record changes Willie’s life and bonds his love of music
to his mother™ is well supported by accurate and relevant textual support. The response demonstrates the
student’s depth of understanding of why the record was so important to Willie.
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Score Point: 3 — Exemplary

In this response the student offers an insightful analysis that Willie keeps the record because it reminds
him of a “major transformation in his mom’s life, their relationship, and his values.” The student offers
strong support for this analysis in the form of accurate paraphrased text (his mom realized he valued
[art] more than money or necessities, from then on his mother would always patiently defend him).

RG-16

29 Willie Keeps e vecord becavse tienm after 42 wears e sl likes b (eflect punthe

‘st Wk EQA o Ais Mo‘(& Duwee she \neard ’W\&)’\_/LUS!Llﬁhc was wo lQn%@\f %rfi and

wngry. " She c\.Jc )(\ne,mcsem et tne money "had Lcma_ﬂmké___\l-_e_w\

Suemises gt uir madmd*huowr\* at whidh dne be«a-*v suspeck W Son @LHQ,

. iaher Xgin e valued (s "The (ecock marks fh«&&(zw lehes
meter \ocﬁﬂvx 4o *\Yul\j respeck Wina,

Score Point: 3 — Exemplary

This student offers a particularly insightful analysis about the impact the record had on Willie’s mother
and the record’s symbolic value (...marks the day his mother began to truly respect him). This analysis
is strongly supported with a synthesis of synopsis, paraphrase, and direct quotation.

23



Objective 3 — Expository Selection

30 Why is “Letter That Changed My Life” a good title for
this selection? Support your answer with evidence
from the selection.



READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 0 — INSUFFICIENT

In insufficient responses, the student

O may draw a conclusion, offer an interpretation, or make a prediction that is not based on the
text

O may draw a conclusion, offer an interpretation, or make a prediction that does not address
the question

0 may draw a conclusion, offer an interpretation, or make a prediction that is not reasonable

a

may draw a conclusion, offer an interpretation, or make a prediction that is too general or
vague to determine whether it is reasonable

d

may incorrectly analyze or evaluate a characteristic of the text

T may not address the question in any way or may answer a different question than the one
asked

O may offer only incomplete or irrelevant textual evidence

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point: 0 — Insufficient

In this response the student attempts to offer a conclusion as to why the selection’s title is a good one
(it’s about a letter that changed the narrator’s life), but the information is too general by itself to
determine whether it is reasonable. In addition, the student does not provide any textual evidence for
support.
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Score Point: 0 — Insufficient

This student offers some general information from the selection (He became a writer . . .) but does not
show how this information relates to the significance of the title.

Objective 3 — Expository Selection Guide responses are labeled RG-17 through RG-32.
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Score Point: 0 — Insufficient

The student provides a statement (he writes a letter to his children) that is inaccurate because it is not
based on the text.
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Score Point: 0

In this response the student presents an analysis that is incorrect (he thought that just
because he was from the Irish background that he would never be able to write) and does
not address the question asked.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

0 may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction that is supported only by general, incomplete, or partially accurate/relevant textual
evidence or provide no textual evidence at all

O may offer a reasonable analysis or evaluation of a characteristic of the text that 1s supported
only by general, incomplete, or partially accurate/relevant textual evidence or provide no
textual evidence at all

0 may offer a reasonable idea, analysis, or evaluation and may provide textual evidence, but
this evidence is only weakly connected to the idea, analysis, or evaluation

O may offer accurate/relevant textual evidence without drawing a conclusion, offering an
interpretation, making a prediction, or providing an analysis or evaluation

In addition, partially sufficient responses may be somewhat unclear or vague.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point: 1 — Partially Sufficient

In this response the student offers a somewhat general conclusion in the form of a brief summary to
show how one event, referring to the ftitle, led to a series of life-altering events. The student does not

provide relevant textual evidence for support.
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Score Point: 1 — Partially Sufficient

This student draws a clear conclusion as to why the title is good for this selection using a complete
summary of how a passionate letter written in haste led to a career in writing. However, the response is
not detailed enough to be considered a specific synopsis of text.
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Score Point: 1 — Partially Sufficient

In this response the student presents a conclusion as to why the title is good for this selection by stating
. . 3 [ . - - e
it helped launch Mr. Smith’s writing career and helped him discover what matters in life. However, the
student does not offer any clear and specific textual evidence to support this conclusion.
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Score Point: 1

In this response the student uses vague analysis (enabled him to change his destiny) with
a direct quote (“For me, the clearest explanation is that I found the subject 1 was
searching for...”). This textual evidence is only weakly connected to the analysis.
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

- must draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction and must support it with accurate/relevant textual evidence

O must offer a reasonable analysis or evaluation of a characteristic of the selection and must
support it with accurate/relevant textual evidence

In addition, sufficient responses must be clear and specific.

Evidence may consist of a direct quotation, a paraphrase, or a specific Synopsis.
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Score Point: 2 — Sufficient

This student offers a reasonable conclusion as to why the title of this selection is a good one (the man

writes a letter that literally changes his life; becomes a renowned writer) along with specific. relevant
textual evidence in the form of a direct quotation (“In the years that followed...”).
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Score Point: 2 — Sufficient

In this response the student offers a reasonable conclusion as to why the title of this selection 1s a goo}d
one (it signifies how much impact that the letter had on Dennis Smith). The student supports this
conclusion by providing a specific synopsis of relevant text.
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Score Point: 2 — Sufficient

The student provides a reasonable conclusion (the letter spawned Smith’s success, the letter sparked so
much interest) and supports this with specific textual evidence (best selling novels and a memoir).
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Score Point: 2

In this response the student offers a reasonable idea of why the title of this selection is a
good one (due to the profound impact it had on Dennis Smith’s life, how he’d become
such an established writer). The student supports this idea by providing specific, relevant
textual evidence in the form of a direct quotation (**...my thoughts always come back to
that letter to the New York Times™).
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READING RUBRIC—EXPOSITORY SELECTION
OBJECTIVE 3

ScORE POINT 3 — EXEMPLARY

In exemplary responses, the student

7 must offer a particularly thoughtful or insightful conclusion, interpretation, or prediction and
strongly support it with accurate/relevant textual evidence

O must offer a particularly thoughtful or insightful analysis or evaluation of a characteristic of
the text and strongly support it with accurate/relevant textual evidence

In addition, exemplary responses show strong evidence of the student’s depth of understanding and
ability to effectively connect textual evidence to the idea, analysis, or evaluation.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point: 3 - Exemplary

This highly effective response includes two ideas imbedded into a particularly insightful
conclusion (the letter...helped mold him as a person, the letter taught him the
importance...of following his heart). Both of these ideas show strong evidence of the
student’s ability to effectively connect textual evidence to the conclusion.
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Score Point: 3 - Exemplary

This student presents a solid, insightful conclusion (one letter started his whole career..., one letter had
the power...) and strongly supports it with a combination of specific synopsis (After his letter was
published...) and a relevant quote of accurate text (*How had it happened?...”).
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Score Point: 3 — Exemplary

The student provides a particularly thoughtful conclusion as to why the title is good for this selection,
using a specific synopsis of how a letter changed him from a “ghetto firefighter” to a published author.
The response shows strong evidence of the student’s depth of understanding as he/she effectively
connects textual evidence (once his letter was printed...he was interviewed by the New Yorker
magazine) to the main idea.
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Score Point: 3 — Exemplary

The student presents an insightful conclusion (the letter served as a catalyst that expedited Smith’s true
“passion”) and strongly supports it with a mixture of synopsis (having discovered his calling in life,
Smith was able to focus his emotion towards writing) and analysis (writing the letter that taught him, the
values that burn within him) fused with relevant quotes of text (“views mattered”; “decency, honesty,

and fairness”).
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Objective 3 — Literary/Expository Selection

31 What is one characteristic shared by Mrs. Saroyan and
Dennis Smith? Support your answer with evidence
from both selections.
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READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT 0 — INSUFFICIENT

In insufficient responses, the student

O may draw a conclusion, offer an interpretation, or make a prediction that is not based on the
selections

g

may draw a conclusion, offer an interpretation, or make a prediction that does not address
the question

a

may draw a conclusion, offer an interpretation, or make a prediction that is not reasonable

0 may draw a conclusion, offer an interpretation, or make a prediction that is too general or
vague to determine whether it is reasonable

3 may incorrectly analyze or evaluate a characteristic of text based on both selections

a

may not address the guestion in any way or may answer a different question than the one
asked

0 may offer only incomplete or irrelevant textual evidence from one or both selections

In addition, insufficient responses may lack clarity.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 0 Guide Responses for Objective 3 — Literary/Expository Selection

TAKS Grade 11
Spring 2003

RG-33
TL»&L Vet = /Db‘H') herd u_.ggl_mggis: cm d

EQ{LWQA In Ht Tl = ic&S s7\»:)4
hnev, Hulb =l YOy hed +o o es

e o Ys.~»

vl

Score Point: 0 — Insufficient

This student offers a number of ideas (they were both hardworking and believed in the same ideas) that
are too vague to determine whether they are reasonable.

Objective 3 — Literary/Expository Selection Guide responses are labeled RG-33 through RG-48.

39



TAKS Grade 11
Spring 2003

( S &l 0'\:« el and Dim\.r‘s §W‘-§'{& l‘f'\m,){, 6t

%z’@&';‘rﬁﬂts'rgw‘c LL&L /s Loy Sawre, -l <

T R

i 1]

Vi ! L .
‘i“L\Q"‘r Lt oFd il U &y £ fh e |
¢ 7

Score Point: 0 - Insufficient

The student presents an interpretation that is too vague (they are both very emotional) to determine
whether it is reasonable. In addition, no textual evidence is provided.
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Score Point: 0

The student states that Mrs. Saroyan and Dennis Smith share a love for music. The rest of
the response (Dennis did not know...) clearly indicates that the student has confused
Dennis Smith with William Saroyan, causing the response to be completely incorrect.
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Score Point: 0 — Insufficient

This student identifies a shared characteristic (they both have a hobby, Mrs. Saroyan likes to listen to
music every day, Dennis Smith likes to read a lot and write) that is not reasonable.
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READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT 1 — PARTIALLY SUFFICIENT

In partially sufficient responses, the student

may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction that is based on both selections but supported only by general, incomplete, or
partially accurate/relevant textual evidence from one or both selections

may draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction but may offer textual support from only one selection or may offer no textual
support at all

may offer a reasonable analysis or evaluation of a characteristic of text based on both
selections that is supported only by general, incomplete, or partially accurate/relevant textual
evidence from one or both selections

may offer a reasonable analysis or evaluation of a characteristic of text based on both
selections but may offer textual support from only one selection or may offer no textual
support at all

may offer a reasonable idea, analysis, or evaluation based on both selections and may
provide textual evidence from both selections, but this evidence is only weakly connected to
the idea, analysis, or evaluation

may offer accurate/relevant textual evidence from both selections but may draw a conclusion,
offer an interpretation, make a prediction, or provide an analysis or evaluation based on only
one selection

may offer accurate/relevant textual evidence from both selections without drawing a
conclusion, offering an interpretation, making a prediction, or providing an analysis or
evaluation

In addition, partially sufficient responses may be somewhat unclear or vague or may indicate that the
student has difficulty making connections across selections.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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TAKS Grade 11
Spring 2003

| RG-37 ]
31 //é/\/ \OOHW '”l-al\é f/«P Q@T MAa—f' H‘/y bﬂf,eh'ﬂ

. DH@ ShnAé bL,D Qz?t" her 501, A’Ed he D?Lr?le
P fol hig iﬂ-pk E\vﬂ'}tw@ '

Score Point: 1 - Partially Sufficient
The student presents a reasonable characteristic (they both stood up for what they believe in) that is

based on both selections but is supported only by general text references (she stands up for her son, he
stood up for his Irish heritage ..

44



TAKS Grade 11
Spring 2003

s Nz, Sorouon and Dennis Svath Has, Teih
L. 0 o0 f=lon Ene Sametaing, T s
Srtuors 0ose VT A0S e Sie fen
Qﬂo&’wfg‘% OOV DanG R RS IS ae el %ﬁk

oON L.

T Derns Smibhe 0cge 1T i s
@D\%%ibm To L CEUNG 202 yns O e,
TNOX = LU reny -§§ Lij - -

[
4

—

Score Point: 1 — Partially Sufficient

This student states that passion is the characteristic shared by Mrs. Saroyan and Dennis Smith. The
student then explains how this general characteristic relates to each character (the phonograph and the
music, writing poems and books). However, there is no specific textual support.
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Score Point: 1 — Partially Sufficient

In this response the student asserts that both Mrs. Saroyan and Dennis Smith have irony as a
characteristic, which is a reasonable interpretation. However, the student’s attempts at text references
(her son had spent money on something useless, simple letter which at first he wasn’t even sure of
writing) are not specific.
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Score Point: 1 — Partially Sufficient

In this response the student identifies a reasonable characteristic (both Mrs. Saroyan and Dennis Smith
have an intense passion for art) and provides textual support for Dennis Smith (“writing was a natural
consequence of the passion I felt™). However, no text support is provided for Mrs. Saroyan, making the
response only partially sufficient.
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READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT 2 — SUFFICIENT

In sufficient responses, the student

O must draw a reasonable conclusion, offer a reasonable interpretation, or make a reasonable
prediction based on both selections and must support it with accurate/relevant textual
evidence from both selections

O must offer a reasonable analysis or evaluation of a characteristic of text based on both
selections and must support it with accurate/relevant textual evidence {rom both selections

In addition, sufficient responses indicate that the student is able to make clear and specific connections
across selections.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.
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Score Point 2 Guide Responses for Objective 3 — Literary/Expository Selection
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Score Point: 2 — Partially Sufficient

In this sufficient response the student presents the idea that both Mrs. Saroyan and Dennis Smith are
hardworking individuals whe have an epiphany and change their beliefs. This is a reasonable
characteristic that is supported by a specific synopsis from both texts.
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Score Point: 2 — Sufficient

This student identifies a reasonable characteristic (being supportive of their children) based on both
selections. This characteristic is supported with a relevant direct quote for Mrs. Saroyan (He is not a
business man, thank God) and a relevant paraphrase of text for Dennis Smith (it is passion that takes you
where you want to go in life).
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Score Point: 2 — Sufficient

In this response the student provides an interpretation based on the fact that Mrs. Saroyan and Mr. Smith
share the feeling of doubt. The student then provides specific synopsis (Mrs. Saroyan doubted her son’s
investment...yet she liked the phonograph more than anyone, Smith thought they might never gel
published...) from both selections.
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Score Point: 2

In this sufficient response the student presents the idea that Mrs. Saroyan and Dennis
Smith are both able to act on their intense response to art. This is a rcasonable
interpretation that is supported by direct quote (“1 notice now that her expression no
longer suggests that she is tired and angry”) for Mrs. Saroyan and a mixture of Synopsis
and direct quote for Dennis Smith (Mr. Smith is motivated by his feelings of indignation
to write a letter to the “New York Times”; I just knew that T had to write that letter™).



READING RUBRIC

LITERARY/EXPOSITORY CROSSOVER
OBJECTIVE 3

SCORE POINT 3 — EXEMPLARY

In exemplary responses, the student

O must offer a particularly thoughtful or insightful conclusion, interpretation, or prediction
based on both selections and strongly support it with accurate/relevant textual evidence from
both selections

O must offer a particularly thoughtful or insightful analysis or evaluation of a characteristic of
text based on both selections and strongly support it with accurate/relevant textual evidence
from both selections

In addition, exemplary responses indicate that the student is able to make meaningful connections
across selections. These responses show strong evidence of the student’s depth of understanding and
ability to effectively connect textual evidence to the idea, analysis, or evaluation.

Evidence may consist of a direct quotation, a paraphrase, or a specific synopsis.



Score Point 3 Guide Responses for Objective 3 — Literary/Expository Selection
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Score Point: 3 — Exemplary

This student provides a particularly thoughtful interpretation that both Mrs. Sarcyan and Dennis Smith
value the “important things in life.” This idea 1s strongly supported by a specific synopsis from both
selections.
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Score Point: 3 — Exemplary

In this highly effective response, the student presents the idea that both Mrs. Saroyan and Dennis Smith
have an appreciation for the arts. This conclusion is strongly supported with a specific synopsis from
each selection, which indicates that the student is making meaningful connections across selections.
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Score Point: 3 - Exemplary

The student asserts that both characters “stick up for something [they] strongly believe in.” This
insightful interpretation is fully supported with a solid combination of relevant quotations (“apologia for
Irish writing,” “put family money into a second record”) and paraphrase of relevant text (defending his
strong feelings..., her new passion for something greater...). This response provides strong evidence of
the student’s depth of understanding.



TAKS Grade 11
Spring 2003

¥ | RG-48
31 I+ +oak C;Q“maﬂ £Qt: Fhe Sﬁmn& opininnated Mers, Sarouarn E
5 J ;

| toadmit she was wirong about [ Jillie's purchase (“ Al right,we |
BEEQ _‘J:b S ’,2, Z i Q!sﬂ ﬁﬂk Clg“:‘!l9g -EQ: :Em'!fb iQ b.,.n“k Q“-L ﬂn —{-bn

Score Point: 3 - Exemplary

In this response the student states that Mrs. Saroyan and Dennis Smith are both
courageous, though they display their courage in different ways (Mrs. Saroyan admits she
is wrong about Willie’s purchase, Dennis Smith breaks out of his blue-collar stereotype
to write the letter). The student uses direct quotations from the selection to support these
characterizations. The combination of the student’s insight and ability to use effective
textual support makes this response particularly strong.
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WRITTEN COMPOSITION

Rubrics and Sample Responses
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Write an essay explaining how one experience
can have the power to affect a person’s life in a
positive way.

The information in the box below will help you remember what you should think about when you
write your composition.

REMEMBER—YOU SHOULD
O write about the assigned topic
0 make your writing thoughtful and interesting

O make sure that each sentence you write contributes to your
composition as a whole

U make sure that your ideas are clear and easy for the reader to
follow

O write about your ideas in depth so that the reader is able to
develop a good understanding of what you are saying

O proofread your writing to correct errors in spelling,
capitalization, punctuation, grammar, and sentence structure

The names of individuals mentioned in the compositions have been
changed to protect the confidentiality of the students whose responses
appear in this guide.




SCORE POINT 1

EACH COMPOSITION AT THIS SCORE POINT IS AN INEFFECTIVE PRESENTATION OF THE WRITER 'S JDEAS.

Focus and Coherence

O Individual paragraphs and/or the composition as a whole are not focused. The writer may shift
abruptly from idea to idea, making it difficult for the reader to understand how the ideas
included in the composition are related.

0 The composition as a whole has little, or no. sense of completeness. The introduction and
conclusion, it present, may be perfunctory.

0 A substantial amount of writing may be extraneous because it does not contribute to the
development or quality of the composition. In some cases, the composition overall may be only
weakly connected to the prompt.

Organization

o The writer’s progression of thought from sentence to sentence and/or paragraph 1o paragraph is
not legical. Sometimes weak progression results from an absence of transitions or from the use
of transitions that do not make sense. At other times, the progression of thought is simply not
evident, even if appropriate transitions are included.

a An organizatonal strategy is not evident. The writer may present ideas in a random or
haphazard way, making the composition difficult to follow.

|

Wordiness and/or repetition may stall the progression of ideas.

Development of Ideas

a The writer presents one or more ideas but provides little or no development of those ideas.

3 The writer presents one or more ideas and attempts to develop them. However. this
development is so general or vague that it prevents the reader from understanding the writer’s
ideas.

a The writer presents only a plot summary of a published piece of writing. a movie. or
television show.

3 The writer omits information, which creates significant gaps between ideas. These gaps prevent
the reader from clearly understanding those ideas.

Voice

a0 The writer does not engage the reader, therefore failing to establish a connection.

3 There may be little or no sense of the writer's individual voice. The composition does not
sound authentic or original. The writer is unable to express his/her individuality or unique
perspective.

Conventions

J Therz is little or no evidence in the composition that the writer can correctly apply the
conventions of the English language. Severe and/or frequent errors in spelling. capitalization.
punctuation. gramimar. usage, and sentence structure may cause the writing to be unclear or
difficult to read. These errors weaken the composition by causing an overall lack of {luency.

3J The writer may misuse or omit words and phrases and may frequently write awkward

sentences. These weaknesses interfere with the effective communication of ideas.
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Score Point: 1

In a weak introduction the writer states that getting married can affect a person’s life in a
positive way. In an attempt to develop this theme, the writer presents random, repetitive
ideas (they have someone to share everything with, can make it easier to share your
feelings, shared with someone who doesn’t care); this random presentation disrupts the
sentence-to-sentence progression. Overall, the development is vague. Frequent word
usage errors and awkward sentences also interfere with the effective communication of

ideas.
Writing Guide papers are labeled WG-1 through WG-16.
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Score Point:1

The composition is ineffective because it is, for the most part, a plot summary of A
Christmas Carol with little or no sense of the writer’s own ideas or voice. The writer
attempts to draw a conclusion about how Scrooge was changed forever, but the assertions
are so vague and general (some people are changed when something occurs) and the
sentence-to-sentence movement is so weak that it is difficult to determine what the writer
is trying to say.

63



TAKS Grade 11

Spring 2003 WG-3

An_expevienC? Can offeCt  Somodnes

ite in o veru om0l WAl TneYL oye mMany

exper1enees ot ane peLsovt aan oom?

N o wWith. FoY examnple, | W’?S

rerond iu N e MiSS

Tf’*" )QC%J (7.

L+ NS w’w%mﬂf m” Lot Mmfmw;f

[0y tne yeStol my “fe | Nt tndi2 0l

NADUS berniise | W NPy con? anm‘%;ﬂ

WO O Doyl i e, hvn 1 oot

Wers oS rmnu r’é’! [yl o) e EhY

e Qivis. Thod ay1e weersol 777(9;‘ [ P2y )i

downthn 04 e Doubl irze ot redily

mod e, e _leaun S miich dbout . e/t

13 really bvia7ing Vol mychn Solfyon?

oS Not. tnol ahoid nis/ner ST until

;m% A7 %M

TSt e me, anjone N0

O] 8ADperiinte ot LnoUIG w ot

come. 06\ Y hud in the grin 1T (niL Olﬂme

omeenes e in o Dmmw UoL, /£ 18

Thé bfh wau D 067“ inouch MJ/?I/?‘Z@W S/

Score Point: 1

The writer of this brief composition attempts to use a teen pageant as an experience that
can change someone’s life in a good way. The writer uses a narrative organizational
strategy to present ideas, but the information is so general and vague (I had never done
anything like that before in my life, really made me learn so much about myself) that
there is little or no evidence that the pageant provided a life-changing experience.
Although the conventions are mostly appropriate and the focus on the pageant 1s
consistent, the overall lack of development makes the composition ineffective.
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Score Point: 1

The writer tries to focus on the theme that although September 11" was a tragic day, it
affected the United States in a positive way. The writer then shifts abruptly to learning a
lesson from a car accident. The absence of an effective transition between these ideas
prevents the reader from understanding how the ideas are related, which weakens the
focus and coherence of the response. In addition, the development is general, vague, and
repetitious (remember how lucky we are to be supportive, it’s important to be supportive
and positive). There is little or no sense of the writer’s individuality in this composition.
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SCORE POINT 2

EACH COMPOSITION AT THIS SCORE POINT IS A SOMEWHAT EFFECTIVE PRESENTATION OF THE WRITER'S

IDEAS.

Focus and Coherence

0 Individual paragraphs and/or the composition as a whole are somewhat focused. The writer
may shift quickly from idea to idea, but the reader has no difficulty understanding how the
ideas included in the composition are related.

3d The composition as a whole has some sense of completeness. The writer includes an
introduction and conclusion, but they may be superficial.

0 Some of the writing may be extraneous because it does not contribute to the development or
quality of the composition as a whole.

Organization

J The writer’s progression of thought from sentence to sentence and/or paragraph to paragraph
may not always be smooth or completely logical. Sometimes the writer needs to strengthen the
progression by including more meaningful transitions; at other times the writer simply needs to
establish a clearer link between ideas.

0 The organizational strategy or strategies the writer chooses do not enable the writer to present
ideas effectively.

0 Some wordiness and/or repetition may be evident, but these weaknesses do not completely stall

the progression of ideas.

Development of Ideas

Jd The writer attempts to develop the composition by listing ideas or briefly explaining them. In
both of these cases, the development remains superficial, limiting the reader’s understanding
and appreciation of the writer’s ideas.

3 The writer presents one or more ideas and attempts to develop them. However, there is little
evidence of depth of thinking because this development may be somewhat general. inconsistent.
or contrived.

O The writer may omit small pieces of information that create minor gaps between ideas.
However, these gaps do not prevent the reader from understanding those ideas.

Voice

J There may be moments when the writer engages the reader but fails to sustain the connection.

a Individual paragraphs or sections of the composition may sound authentic or original, but the
writer has difficulty expressing his/her individuality or unique perspective.

Conventions

d Errors in spelling, capitalization, punctuation, grammar, usage, and sentence structure
throughout the composition may indicate a limited control of conventions. Although these
errors do not cause the writing to be unclear, they weaken the overall fluency of the
composition. '

d The writer may include some simple or inaccurate words and phrases and may write some

awkward sentences. These weaknesses limit the overall effectiveness of the communication of
ideas.
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Score Point: 2

The student maintains focus on the theme that our brains have the ability to interpret the
significance of events. The writer develops this theme through an example of the timid
girl riding the roller coaster for the first time. Despite the effective description of the ride
(she enjoyed the speed, the heights, the wind in her face; the adrenaline rush that thrills
her) and nice focus and coherence, the overall composition remains only superficially

developed.

68



TAKS Grade 11

Spring 2003 WG_6a

Peopls are aumnam\\uQs OECecen) O € Vel iaun i
oy See Voar, 6 AO. NNWe AT e
EXOV eV, \S gmd ovnd. tue indvidaoa)

O\WOMS 0o GEeecxed VW G £oSue, \N(}%

when Sowerving  oad Voppaas 1 o wadividua )
g odways Vave TWOo Ophens ) ol doun ey
\socovo, AQoovessod |, cin Qr . O develop Dyinnige , OF

muu coun_ \oeconno %’cﬂ')\/\%’r ond mMove on O Dring,
cind  OOVOUS examply s vup ef&ecke e G-\

Vo d o Arovoxicans.  Sepremiaor \\ vrad BoOn\0,

omiov-e. OF e Worsk 231w\ COS0  Scanmarv 105 GV-E

o=V Q. S YWV Ve conS . Wave ve e oo

Mot voluss. Feopuw viow Vave o Shvbrg Sonse
of  ooXxiof svw and Toumily, waeryy,. O Novedolg ng

sveviy o0& G-\ wos W evidsd wp Vaviva o peRiniue
LSEect on TVaose Yoy Swevived, . Tag 18 st o
eYoawmply 0F tug Wog G ¥nd oxXpovnu Con vav e

G OO € DUX(OWNL . |

OV W0 axvaryovyd |, wwnon 'Sow@rv‘\\wg goad)

Nappons D Co wawdual thvoe Wee VS Q\Wg cte el
W Q TSN\ E, \A/Otké). @ Q)OOC‘V eX‘Q‘QV)\é'\/\Cﬂ OMoOWS

G 2SOV Y& Yoronng move  (on@&aIvYT 6wndl <0\ Gesuyee)

One XamME\0 L NS s O Sy avCnudE G @i\f\
WWOo-WeN YT our Fov c\ass Dresidorts,. S Was
scaver)  <aa wpouldnit Voo elboct | oux Wev Friends

69



TAKS Grade 11

Spring 2003 WG-6b

vesssuyed \NQe  Thade ‘*‘Ww% ad oS AONE WA o

\Wlen s endodd v p \/\/mn\wrj tThe eloction Sk

WIOS e ckreld an AU VYD OOoRW@ \AOAS Mg o

S g COADA Swe Y \ad Viow Xoen *‘o\w\\)\/\\- ok

cyevy .(Op(oov%rw(\i*’r\ﬁ wos  wotviny Vv e oS

\omo\\) A e weunte) o and Vol (owEAenCe

ERUYANES 0_)0@@ CK@/‘\@ACL offfecra)  Wov v & positWe

W/ OAA -
.

Oeop0 Ve P gnwert 0 QiAo VYow)
e\/?v\\;\) evant LA voaanvy WWwes wl\\ afefect o

Score Point: 2

In a weak introduction the writer introduces the theme that good or bad, an experience
can have a positive effect on an individual. Although the writer shifts quickly from a
discussion of September 11™ to a discussion of a class election, the reader has no
difficulty understanding how the two ideas are related to the thesis. However, the overall
development of the composition remains superficial, and the conclusion adds nothing
new to the composition.
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Score Point: 2

In this composition the student focuses on the thesis that people should cherish the
positive experiences in life. The student uses a mixture of purposeful plot summary with
a small amount of analysis that serves as reflective commentary (Little did she realize,
coming home from a day of hard work, that it would end on such a good note) to support
this theme. However, the ideas are not developed with enough depth to reach a higher
score.
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Score Point: 2

The writer uses a narrative organizational strategy to focus on how one memorable
experience can change a person. The narrative is engaging, and the reader is able to get a
real sense of the writer’s unique perspective. Although the composition reflects a depth
of thought, the fundamental errors in spelling and a recurrent lack of sentence boundaries
indicate a limited control of conventions, which weakens the overall fluency and
effectiveness of the response.
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SCORE POINT 3

EACH COMPOSITION AT THIS SCORE POINT IS A GENERALLY EFFECTIVE PRESENTATION OF THE WRITER'S

IDEAS.

Focus and Coherence

O Individual paragraphs and the composition as a whole are, for the most part, focused. The
writer generally shows the clear relationship between ideas, making few sudden shifts from one
idea to the next.

a The composition as a whole has a sense of completeness. The introduction and conclusion add
some depth to the composition.

O Most of the writing contributes to the development or quality of the composition as a whole.

Organization

O The writer’s progression of thought from sentence to sentence and paragraph to paragraph is

generally smooth and controlled. For the most part, transitions are meaningful, and the links
between ideas are logical.

The organizational strategy or stralegies the writer chooses are generally effective.

Wordiness and/or repetition, if present, are minor problems that do not stall the progression of
ideas.

Development of Ideas

d The writer attempts to develop all the ideas included in the composition. Although some ideas
may be developed more thoroughly and specifically than others, the development overall
reflects some depth of thought, enabling the reader to generally understand and appreciate the
writer’s ideas.

O The writer’s presentation of some ideas may be thoughtful. There may be little evidence that
the writer has been willing to take compositional risks when developing the topic.

Voice

0 The writer engages the reader and sustains that connection throughout most of the composition.

] For the most part, the composition sounds authentic and original. The writer is generally able to
express his/her individuality or unique perspective.

Conventions

0 The writer generally demonstrates a good command of spelling, capitalization, punctuation,
grammar, usage, and sentence structure. Although the writer may make minor errors, they
create few disruptions in the fluency of the composition.

0 The words, phrases, and sentence structures the writer uses are generally appropriate and

contribute to the overall effectiveness of the communication of ideas.
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Score Point:
In this composmon about how a stressful experience can strengthen a person mentally,

the writer uses a focused, personal anecdote to detail a fight with a dangerous medical
condition. The implied link to the prompt is strong, and the progression of thought from
sentence to sentence is generally smooth and controlled. The minor conventions errors do
not interrupt the fluency of the composition. The writer’s reflective comments in the
conclusion (beginning with “T’ve come to realize...”) add depth and authenticity to the

experience as well as a sense of individuality.
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Score Point: 3

In the introduction the writer presents the idea that humans need to be open to joyous
experiences and sustains focus on this philosophical theme throughout the composition.
The progression of ideas moves logically from exciting early life experiences to the
search for great moments that will balance out bad times to the monotony of a boring job.
Effective word choice (dull, fading connection with the outside world) not only adds
some depth but also contributes to the authentic tone of this unique composition.

78



TAKS Grade 11

Spring 2003 WG-11a

e it , Al Ay \mahny experiences anA
lssins o b \earwed uwhich nelp geople
ANl p  chavaoteY b beomd win m\/
e, Todau . MJ(\(\bM‘A Sumd. Ugerienct. S o an/ not
ot Vet able thive, Due winis Jri/mL an experiency,
an e L poues to Affeet o pexson's
e W a piSHive wad , |

ln " ety That Chamged iy UE " bu Denni s
i, e commen Tvetighter” ey %Mw
W wowd crtualy  otome omething st
o Yo, With A sponta ngous (esoonse o
(BRI 11d's @\{oom&\ WS wring became
publi ¢, When vm\u NS onlu A o s
)nma WAS Vet o Show of 20T wiriing
Stills, ut 4 SNA wp for apother audfiol
Throwm Hiic expenence, thi, fretiohterson
neanwd. an amaz ma author wit? hﬁﬁsd//m
bl Sold  anund ™ the  vudion -
N i, persovallu, the exorence of
Twinniva fnr oldss 08z eledons 1o
e Knelon  wtthh Y veswetany. +HHe
of “(0lase PS‘?‘@HM”G@MDT&{(M ﬂ%m@%
my i poSHINE [U, TNre ught this
W@H(’[@ | oo $rut a lod Ow‘lmoré&(: ble,

0@00\6 am( NG dasirid. mm\/ag@ora%mm@f
"' becme o leadik and role —nisd el B ot

79



TAKS Grade 11

Spring 2003 WG-11b

ouuL hele SGilSs \ nav & obfalined
throwahout the  dear, | wonld vipt
b, Wl ywadive pdion” | am od ad

Just as e Aoy and | M\/o
expecienced. 0. oSHING &4@% houan one
chande) in ol” \wed, it can apden Ay
mmd ot UYS. AS om aS Hne peode of
e wovid v dau ) Yoy e;ved 0 (en
v HuwsSe e W doovs wn frulv \ives 1o
Show, ey will $ee all fhe Dossm \(f1e$

nal 1%1/\% o Hum. NW\A WH/\/\ as \ittle |

oS om\u oL S:mol6 @@mé:f}ce/ (eSS

an__ e Q\naﬂm@ﬂ( msmve,m o aHey

S e Jﬁ\ru Mod Yead_ or n

Yowr _own b’cvSonau ife?

Score Point: 3

The writer explores the idea that experiences do not have to be remarkable to have a
positive affect. The writer discusses “Letter That Changed My Life” and provides a
personal anecdote about winning a class election. The writer’s ability to strongly connect
Dennis Smith’s story with her own not only enhances the coherence of the response but
also strengthens the reader’s understanding of her own unique perspective. The
expression of genuine excitement about winning the election provides further evidence of
voice.
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Score Point: 3

The writer uses a friend’s experience to reflect on the power one incident can have on a
person’s life. This reflection is apparent in both the introduction and the conclusion,
adding depth to the response. The composition has a sense of completeness, and the
writer’s good command of conventions adds to its overall fluency.
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SCORE POINT 4

EACH COMPOSITION AT THIS SCORE POINT IS A HIGHLY EFFECTIVE PRESENTATION OF THE WRITER’S IDEAS.

Focus and Coherence

a Individual paragraphs and the composition as a whole are focused. This sustained focus enables
the reader to understand and appreciate how the ideas included in the composition are related.

a The composition as a whole has a sense of completeness. The introduction and conclusion are
meaningful because they add depth to the composition.

) Most, if not all, of the writing contributes to the development or quality of the composition as a
whole.

Organization

O The writer’s progression of thought from sentence to sentence and paragraph to paragraph is
smooth and controlled. The writer’s use of meaningful transitions and the logical movement
from idea to idea strengthen this progression.

0 The organizational strategy or strategies the writer chooses enhance the writer’s ability to

present ideas clearly and effectively.

Development of Ideas

0 The writer’s thorough and specific development of each idea creates depth of thought in the
composition, enabling the reader to truly understand and appreciate the writer’s ideas.

0 The writer’s presentation of ideas is thoughtful or insightful. The writer may approach the topic
from an unusual perspective, use his/her unique experiences or view of the world as a basis for
writing, or make interesting connections between ideas. In all these cases. the writer’s
willingness to take compositional risks enhances the quality of the content.

Voice

a The writer engages the reader and sustains this connection throughout the composition.

J The composition sounds authentic and original. The writer is able to express his/her
individuality or unique perspective.

Conventions

J0 The overall strength of the conventions contributes to the effectiveness of the composition. The
writer demonstrates a consistent command of spelling, capitalization, punctuation. gramimar,
usage, and sentence structure. When the writer attempts to communicate complex ideas through
sophisticated forms of expression, he/she may make minor errors as a result of these
compositional risks. These types of errors do not detract from the overall fluency of the
composition.

0 The words, phrases, and sentence structures the writer uses enhance the overall effectiveness of

the communication of ideas.
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[ Score Pomt 4
In this focused composition, the writer recounts the effects of an accident in which he
was burned. The writer uses a combination of strategies—part narrative, part reflective—
to develop his remembrance of his time in the hospital, his reevaluation of his life (I was
always chasing things that were out of my reach), and the ways the accident ultimately
changed him. The introduction and conclusion add meaning to the writer’s account and
contribute to the smooth and controlled progression of ideas. The writer’s thorough
account of this powerful incident creates depth of thought and clearly demonstrates a

strong sense of voice and authenticity. 85
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Score Point: 4

Reading The Grapes of Wrath opened the writer’s eyes to problems of poverty in today’s
society. The writer successfully explores this change by seamlessly weaving together
personal reflection, references to the novel, and a personal anecdote. This is a difficult
and risky task, but the writer handles it thoughtfully and effectively. This approach is
mnsightful and engages the reader throughout the composition.
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Score Point: 4

The writer successfully combines personal reflection on a beloved uncle’s death with
analysis of “The Miraculous Phonograph Record” to support the theme that experiences
great or minute affect the way a person views himself and others. The meaningful
transition (However, not all experiences have to be so deep so as to change a whole
outlook on life) between the two sections strengthens the coherence and progression of
ideas. The writer’s willingness to take the compositional risk to make the interesting
connection between these ideas enhances the quality of the composition.
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Score Point: 4

In this highly effective composition, the writer uses a narrative organizational strategy to
maintain focus on the profound effect of an encounter with dissident groups at a rally.
The smooth progression of thought moves from a typical family tour of the University of
Texas to the confrontation with the demonstrators to the realization that this experience
changed the writer’s life forever. The details provided at each stage (a strange gathering
of people stepping around a massive sea of signs, my mind erupted into thoughts and
emotions) create depth of development as well as a strong sense of the writer’s own,
authentic voice. The few minor errors do not detract from the overall fluency of the

composition.
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